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Abstract

Bullying poses serious emotional risks to adolescents, particularly in under-resourced
educational environments. This study investigated the effectiveness of psychoeducational
counselling on emotional regulation among secondary school students in Kebbi State,
Nigeria. Grounded in Gross’s Process Model of Emotion Regulation and Cognitive
Behavioural Theory, the study employed a quasi-experimental pre-test, post-test control
group design. Sixty students (aged 12—17) who had experienced bullying were purposively
selected and randomly assigned to either an experimental group (n = 30) that received an
eight-session psychoeducational counselling programme or a control group (n = 30) that
received no intervention. Emotional regulation was assessed using the Emotion Regulation
Questionnaire for Children and Adolescents (ERQ-CA), and the data were analysed using
paired and independent-samples t-tests. Results showed a significant improvement in
emotional regulation scores for the experimental group, increasing from a pre-test mean
of 62.00 (SD = 1.44) to a post-test mean of 77.00 (SD = 1.44), t(29) = —42.43, p < .001.
The control group showed only a marginal increase (M = 62.43 to M = 64.00), t(29) = —
1.42, p > .05. Post-test comparisons between groups confirmed a significant treatment
effect, t(58) = 42.87, p < .001. No gender differences were found, t(28) = 0.40, p = .420.
These findings support the efficacy of psychoeducational counselling for enhancing
emotional regulation in adolescents affected by bullying, and highlight its feasibility in
low-resource, culturally conservative contexts such as northern Nigeria.
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Introduction

Bullying remains a persistent and harmful phenomenon in school environments,
with wide-ranging implications for adolescent mental health, emotional well-being, and
academic functioning. Globally, approximately one in three adolescents has reported
experiencing bullying in some form—be it verbal, physical, social, or digital (World Health
Organisation [WHO], 2020). These peer victimisation experiences are particularly

damaging during adolescence, a developmental stage marked by identity formation,
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increased sensitivity to social cues, and evolving emotional regulation capacities (Compas

etal., 2017).

Emotional regulation—the ability to monitor, evaluate, and modulate emotional
reactions—is widely recognised as a protective factor in psychological resilience (Gross,
1998; John & Gross, 2004; Ibrahim & Awoyemi, 2016). According to Gross’s Process
Model of Emotion Regulation, two principal strategies underpin this capacity: cognitive
reappraisal, which involves reframing emotionally provocative experiences to reduce their
psychological impact, and expressive suppression, which entails inhibiting the outward
expression of emotion. The former is associated with positive outcomes, such as reduced
anxiety and increased social functioning, whereas the latter is linked to greater stress and
reduced interpersonal well-being (Aldao et al., 2010; Gross & John, 2003; Ibrahim, 2018).
Adolescents subjected to bullying often rely on suppression due to social norms that
discourage emotional expression, particularly in conservative cultural contexts (Zhou et

al., 2019).

Bullying has been robustly linked to emotional dysregulation, with victims often
reporting elevated levels of fear, shame, sadness, and anger. Unaddressed, these emotional
disturbances can lead to a cascade of adverse outcomes, including anxiety, depression,
school disengagement, and in some cases, aggressive retaliation or psychosomatic
symptoms (Moore et al., 2017; Santos et al., 2020). Emotional regulation is thus not only
a buffer against the adverse effects of bullying but also a skill that can be developed through

targeted interventions.

One such intervention is psychoeducational counselling- a structured, time-limited
approach that blends cognitive-behavioural strategies with didactic instruction to enhance
psychological wellbeing (Lukens & McFarlane, 2004). Unlike traditional psychotherapy,
psychoeducational counselling is often delivered in group settings and is particularly suited
to schools, where it can be integrated into the curriculum with minimal disruption. Core
components typically include cognitive restructuring, emotional awareness training, stress
management techniques, and assertiveness skills. These interventions are designed not only

to alleviate distress but also to equip students with practical coping and resilience tools

(Ibrahim et al, 2025; Donker et al., 2020; Puskar et al., 2019).

418



llorin Journal of Education (IJE). Vol. 47, No. I. March, 2026

Internationally, a growing body of empirical evidence supports the efficacy of
school-based psychoeducational programmes in enhancing emotional regulation. For
instance, Jeong and Moon (2021) found that Korean adolescents who received a six-week
psychoeducational intervention showed significant improvements in emotional awareness
and in the use of reappraisal strategies. In the United States, Cook et al. (2017) reported
enhanced resilience, emotional control, and social connectedness among students who
completed a similar programme. A meta-analysis by Donker et al. (2020) spanning 45
school-based mental health interventions confirmed the effectiveness of psychoeducational
counselling in reducing symptoms of anxiety, depression, and emotional dysregulation

across diverse adolescent populations.

The United Kingdom has also seen promising results. Yeo et al. (2020)
implemented a trauma-informed psychoeducational curriculum for adolescent girls
exposed to peer rejection and found that participants demonstrated increased use of
cognitive reappraisal and reduced emotional suppression. These findings converge on the
view that psychoeducational counselling—remarkably when grounded in cognitive-
behavioural theory—is a practical and scalable approach to emotional skills training among

adolescents, including those affected by bullying.

In the Nigerian context, however, the implementation of such interventions remains
limited. According to UNICEF (2021), while 43% of adolescents report experiencing
bullying, fewer than 15% have access to psychosocial support services. This issue is
particularly acute in northern Nigeria, where access to trained school counsellors is rare,
and cultural norms often stigmatise emotional expression, especially among boys (Usman
& Ibrahim, 2019). Schools in regions such as Kebbi State are characterised by overcrowded
classrooms, high teacher-to-student ratios, and limited mental health infrastructure
(NERDC, 2020). Consequently, adolescents facing bullying often lack the resources or
social permission to process and recover from their experiences, which perpetuates

emotional suppression and psychological distress.

Despite these challenges, a small but growing body of Nigerian literature suggests
the promise of psychoeducational interventions. Nwachukwu (2021) found that structured

group counselling improved emotional regulation and school adjustment among
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adolescents in Imo State. Similarly, Adewale (2020) demonstrated the effectiveness of a
CBT-based psychoeducational programme in enhancing emotional resilience among
adolescents exposed to community violence in northern Nigeria. However, these studies
are geographically and contextually limited, with few conducted in culturally conservative

and under-resourced regions like Kebbi State.

The theoretical underpinnings of this study are drawn from both Gross’s Process
Model of Emotion Regulation and Cognitive Behavioural Theory (CBT) (Beck, 1976).
Gross’s model provides a descriptive and predictive framework for understanding how
adolescents manage emotional responses, particularly in response to peer aggression.
Meanwhile, CBT offers a practical, change-oriented model for restructuring maladaptive
thoughts such as self-blame and helplessness, which commonly emerge in bullying
victims. Together, these frameworks inform the design and delivery of the

psychoeducational counselling intervention evaluated in this study.

In light of the theoretical and empirical evidence, this study addresses a critical gap
by investigating the effect of psychoeducational counselling on emotional regulation
among secondary school students in Kebbi State who have experienced bullying.
Specifically, it examines whether a structured, eight-session intervention can enhance
emotional regulation outcomes—particularly by increasing cognitive reappraisal and
reducing expressive suppression—in a context with minimal psychological support and

cultural barriers to emotional disclosure.

Methodology

This study employed a quasi-experimental with pre-test/post-test control group
research design to assess the effect of psychoeducational counselling on emotional
regulation. The independent variable was participation in psychoeducational counselling
(intervention vs. no intervention), while the dependent variable was emotional regulation,

measured at two time points (pre-intervention and post-intervention).

The sample comprised 60 secondary school students (30 males, 30 females) aged
12 to 17 years (M = 14.8, SD = 1.5) from four public secondary schools in Kebbi State,

Nigeria. Participants were identified as victims of bullying through a screening process
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involving self-report, teacher referrals, and a brief bullying experience questionnaire
adapted from wvalidated peer victimisation scales. Inclusion criteria required that
participants have experienced bullying in the current academic year. Students with severe
psychiatric symptoms or those receiving concurrent psychological interventions were

excluded.

Participants were recruited from two Local Government Areas (LGAs) using
stratified random sampling to ensure geographical representation. Within each LGA, two
schools were randomly selected, and eligible students were purposively sampled based on
their bullying experiences. Participants were then randomly assigned to an experimental

group (n = 30) or a waitlist control group (n = 30).
Measures
Emotion Regulation Questionnaire for Children and Adolescents (ERQ-CA)

Emotional regulation was assessed using the ERQ-CA (Gross & John, 2003), a 10-
item self-report instrument measuring two subscales: Cognitive Reappraisal (6 items) and
Expressive Suppression (4 items). Items were rated on a 5-point Likert scale ranging from
1 (strongly disagree) to 5 (strongly agree). Higher scores on each subscale indicated greater

use of the corresponding regulation strategy.

The questionnaire was culturally adapted for linguistic clarity and face validity in the
Nigerian context. A pilot test conducted on a similar population yielded a Cronbach’s alpha

of .81, indicating satisfactory internal consistency.
Procedure

Following ethics approval and school consent, the ERQ-CA was administered as a
baseline measure (pre-test) to both groups. The experimental group then participated in an
eight-session psychoeducational counselling programme, delivered twice weekly over four
weeks. Each session lasted approximately 60 minutes and was facilitated by trained school

counsellors under supervision from a licensed psychologist.
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The intervention was structured around cognitive-behavioural and emotion regulation

principles. Topics included:

Understanding emotions

Identifying and labelling feelings

Cognitive distortions and reappraisal techniques
Coping with bullying triggers

Relaxation and mindfulness strategies
Assertiveness and communication skills
Self-esteem and resilience

Relapse prevention and programme review

Sessions incorporated role-play, journaling, group discussions, and guided problem-
solving. The control group received no intervention during the study period but was offered

counselling after the post-test for ethical reasons.

At the end of the fourth week, the ERQ-CA was re-administered (post-test) to both groups.

Data were analysed using paired-sample t-tests and independent-sample t-tests.
Ethical Considerations

The study was approved by the Kebbi State Ministry of Education and adhered to
ethical guidelines for research with minors. Informed consent was obtained from
parents/guardians, and students provided assent. Participants were assured of
confidentiality, and data were anonymised using coded identifiers. Students were informed
that participation was voluntary and that they could withdraw at any point without penalty.
Additional psychological support was made available to any student experiencing distress

during or after the study.

Results
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Descriptive Statistics

Descriptive statistics were computed to summarise the emotional regulation scores for both

the experimental and control groups at pre-test and post-test phases.

Table 1: Descriptive Statistics of Emotional Regulation Scores by Group

Group Pre-test M Pre-test SD Post-test M Post-test SD
Experimental 62.00 1.44 77.00 1.44
Control 62.43 1.14 64.00 0.83

Note. M = Mean; SD = Standard Deviation. Each group included 30 participants.

As shown in Table 1, the experimental group showed a substantial increase in
emotional regulation scores from a mean of 62.00 at pre-test to 77.00 at post-test. In
contrast, the control group showed only a marginal increase from 62.43 to 64.00. These
differences suggest that psychoeducational counselling may have significantly enhanced
students’ emotional regulation abilities. In contrast, the control group’s improvement may
be attributable to typical classroom experiences or external factors unrelated to the

intervention.
Test of Hypotheses

To statistically examine the study’s objectives, three null hypotheses were formulated and
tested using appropriate inferential statistics, including paired and independent samples t-

tests.
Hypothesis One (Ho1)

Hoi: There is no significant difference in emotional regulation among bullying victims

before and after receiving psychoeducational counselling.

A paired-samples t-test was conducted to compare emotional regulation scores in the

experimental group before and after the intervention.

Table 2: Paired Samples t-Test for Pre- and Post-Test Scores in the Experimental
Group (Ho1)
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Time Point M SD t df p-value
Pre-test 62.00 1.44
Post-test 77.00 1.44 —42.43 29 <.001

The results indicate a highly statistically significant difference between the pre-test
and post-test scores of students in the experimental group (t =—42.43, p <.001). This large
t-value, combined with the complete shift in mean scores, strongly suggests that the
psychoeducational counselling intervention had a meaningful and consistent impact on

participants’ emotion regulation.
Hypothesis Two (Hoz)

Ho2: There is no significant difference in emotional regulation between students who
received psychoeducational counselling and those who did not. An independent-samples t-
test compared post-test emotional regulation scores between students in the experimental

and control groups.

Table 3: Independent Samples t-Test Comparing Post-Test Scores of Experimental and

Control Groups (Hoz)
Group M SD t df p-value
Experimental 77.00 1.44
Control 64.00 0.83 42.87 58 <.001

The independent-samples t-test yielded a statistically significant difference (t(58)
=42.87, p <.001) in post-test emotional regulation scores between the experimental and
control groups. The experimental group had a much higher mean score (M = 77.00) than
the control group (M = 64.00), indicating that the counselling intervention was effective in
improving students’ emotional regulation beyond typical experiences in school life.
Therefore, Hoz was rejected, indicating an apparent intervention effect between the treated

and untreated groups.
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Hypothesis Three (Hos)

Hos: There is no significant gender difference in emotional regulation outcomes among
bullying victims after psychoeducational counselling. This hypothesis was tested using an
independent-samples t-test comparing post-test emotional regulation scores between male

and female students in the experimental group.

Table.4: Independent Samples t-Test Comparing Post-Test Scores by Gender in the
Experimental Group (Hos)

Group M SD t df p-value
Male 77.00 1.46
Female 77.00 146  0.40 28 420

The analysis showed no statistically significant difference between male and female
participants in their post-test emotional regulation scores (t(28) = 0.40, p> .05). Both
groups scored the same on average (M = 77.00), with identical standard deviations. This
suggests that the counselling program was equally effective for both boys and girls,
indicating no gender bias in its design or delivery. Therefore, Hos was retained, confirming
that gender did not significantly influence post-intervention emotional regulation

outcomes.
Discussion

This study evaluated the effectiveness of psychoeducational counselling in
enhancing emotional regulation among secondary school students in Kebbi State, Nigeria,
who had experienced bullying. Drawing on Gross’s Process Model of Emotion Regulation
and Cognitive Behavioural Theory (CBT), the intervention aimed to improve participants’
use of adaptive emotion regulation strategies particularly cognitive reappraisal while

reducing reliance on maladaptive approaches such as expressive suppression.

Findings revealed a substantial increase in emotional regulation scores in the
experimental group post-intervention, whereas no comparable change was observed in the
control group. This outcome confirms the first hypothesis and aligns with prior research

indicating that targeted psychological interventions can significantly enhance emotional
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competencies in adolescents exposed to peer victimisation (Jeong & Moon, 2021; Santos
et al., 2020). The observed large effect size suggests not only statistical significance but
also practical impact, reinforcing the potential of school-based psychoeducation in low-

resource settings.

The second hypothesis was also supported, with between-group comparisons
revealing a significant difference in emotional regulation outcomes in favour of the
intervention group. This provides evidence that the improvement in emotional functioning
was attributable to the psychoeducational programme rather than natural development or
incidental classroom experiences. The controlled design strengthens the causal inference
and supports findings from previous studies in both high- and low-income contexts

(Ibrahim & Awoyemi, 2016; Cook et al., 2017; Donker et al., 2020).

Interestingly, no significant gender differences were found in post-intervention
emotional regulation, supporting the third hypothesis. This result suggests that, when
delivered in a culturally sensitive and inclusive manner, psychoeducational counselling can
benefit both male and female students equally. This finding contrasts with some earlier
assumptions that females may be more emotionally expressive and responsive to
counselling (Tamres et al., 2002), and supports more recent evidence that emotional
regulation skills are equally teachable across genders (Compas et al., 2017; Yeo et al.,
2020). In contexts like northern Nigeria, where gendered norms around emotional
expression are particularly pronounced, the neutrality of intervention impact is especially

promising.

Together, these findings reinforce the theoretical frameworks underpinning this
study. Gross’s (1998) model emphasises that cognitive reappraisal is an adaptive strategy
associated with positive psychological outcomes, and the programme’s design is
specifically aimed at strengthening this skill. Similarly, CBT provides a structured pathway
to help adolescents challenge negative self-beliefs resulting from bullying, replacing them
with more balanced cognitions. The intervention’s success in improving emotional
regulation supports the value of these models when applied in school-based counselling

formats.
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The study also contributes new insight into a relatively under-researched setting.
While prior Nigerian studies (e.g., Adewale, 2020; Nwachukwu, 2021) have demonstrated
the efficacy of group counselling in southern urban centres, this research is one of the few
to assess outcomes in a rural northern context. It highlights the feasibility of implementing
structured psychological support even in resource-limited settings with limited mental

health infrastructure.
Limitations and Future Directions

Despite its contributions, this study is not without limitations—first, the sample size, while
adequate for statistical analysis, limits generalisability. Expanding the sample across more
schools and LGAs would strengthen external validity. Second, the study focused solely on
emotional regulation and did not assess related outcomes such as academic performance,
peer relationships, or long-term mental health. Future studies could adopt a multi-

dimensional approach to capture broader intervention effects.

Third, although the ERQ-CA is a validated instrument, it relies on self-report, which may
be influenced by social desirability bias or response bias. Complementary data sources,
such as peer or teacher ratings, would provide a more comprehensive assessment of
emotional functioning. Lastly, although the immediate post-test effects were robust, long-

term follow-up is needed to assess the sustainability of gains in emotional regulation.
Conclusion

This study demonstrates that psychoeducational counselling significantly improves
emotional regulation among adolescents who have experienced bullying, even in under-
resourced and culturally conservative contexts such as Kebbi State, Nigeria. The
intervention was equally effective across gender groups and produced a significant
practical impact, underscoring its relevance as a scalable, low-cost mental health support

strategy for schools.

These findings support the integration of structured emotional education into school
counselling programmes and offer empirical justification for policy-level investment in

psychosocial support across Nigerian secondary schools. As bullying remains a widespread
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and psychologically harmful experience for students, context-sensitive interventions that
build emotional competence may serve as a critical buffer—particularly in settings where

formal psychological services are scarce or stigmatised.
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