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Abstract

This theoretical paper clarifies the concept of edupreneurship, its relevance to teacher education,
and developed a comprehensive framework outlining how edupreneurship can be integrated into
teacher education programmes. It delves into how teacher education programmes can incorporate
entrepreneurial skills and mindsets for educators to become edupreneurs. The paper proposes a
framework with six major components (curriculum development, mentorship and networking,
policy and support systems, practical training, technology integration, and impact and outcomes)
for integrating edupreneurial skills in the Nigerian teacher education programmes. Finally, it
proposes methods for evaluating and assessing the effectiveness of edupreneurship integration in
teacher education programmes. The paper concludes by emphasising that all levels of Nigerian
teacher education programmes need to be reimagined, reconfigured, reshaped, and reformed by
fusing theoretical and practical hands-on skills for teacher educators and student teachers to
develop entrepreneurial competencies and practices.

Keywords: Entrepreneurial skills, Teacher education, Effectiveness of edupreneurship
integration, Framework for integrating entrepreneurial skills

Introduction

The Nigerian higher education curriculum has been criticised for its inadequacy to cater
for the needs of 21st-century learners. The curriculum is deemed outdated and not aligned with
21st-century needs, leading to high unemployment rates among graduates, which had been blamed
on the nation’s colonial roots and subsequent inadequate reforms for 64 years since independence.
Because the curriculum does not include enough practical skills, graduates have difficulty finding
employment. Graduates from Nigerian higher educational institutions lack essential 21st-century
skills like problem-solving, critical thinking, communication literacy, collaboration, and creativity
skills, among others. There is an urgent need to overhaul the curriculum to include practical,
modern content that prepares students for the real world. Prioritising the development of human
capital and high-quality education is essential for the progress of a nation (Toluwalashe et al.,
2022).
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Several reforms had been ineffective in ensuring an improved higher educational system.
For instance, the Nigerian Educational Reform Act of 2007, laudable with excellent conceptual
ideas and provisions, envisaged wide-ranging reforms for the country’s education. The Act
incorporated skill components and development of the 21st century ability which have never been
properly implemented as predicted by (Yusuf & Yusuf 2009).

Teacher education refers to the formal pre-service or in-service training designed to equip
teachers with the knowledge, behaviours, skills and attitudes required for teaching to meet the
diverse needs of their students and to deliver high-quality education. It consists of understanding
subject matter subject content deeply and comprehensively, mastering teaching methods and
strategies to effectively deliver content, and developing the right mindset and professional
behaviours necessary for effective instructional delivery. Teacher education is meant to develop
the cognitive, social, and moral domains of a teacher (UNESCO, 2024).

The Nigerian Core Curriculum Minimum Academic Standards (CCMAS) for education
approved in December 2022 provides a standardised framework for educational programmes
across Nigerian universities, ensuring consistency in academic quality. Unlike the previous
Nigerian Basic Minimum Academic Standard (BMAS), while maintaining core standards,
CCMAS allows institutions to innovate and adapt their curricula to meet specific needs and
contexts. It encourages an interdisciplinary approach to provide a holistic education and
emphasizes competency-based education, to foster the skills and knowledge students need to
succeed in their fields. The CCMAS although designed to be globally relevant, through alignment
with international educational standards and practices, is tailored to address local educational
needs and challenges, making it relevant to the Nigerian context (National Universities
Commission (NUC, 2023).

The high rate of unemployment among graduates from higher institutions in Nigeria and
its attendant consequences of the increase in criminal activities and youth restfulness have assumed
a frightening dimension. Higher educational institutions have been challenged to provide graduates
with knowledge beyond the possession of academic qualifications alone. To address this problem,
Nigerian higher institutions have introduced entrepreneurship studies, albeit as general courses in
their curriculum, mostly without a clear framework. Edupreneurship in teacher education is crucial
in addressing the evolving challenges faced by educators. Teacher educators and teacher education

administrators need to provide leadership in the implementation of the edupreneurship programme.
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In essence, integrating edupreneurship in teacher education can enhance adaptability, social
consciousness, and leadership skills among educators to effectively meet the demands of modern
educational landscapes (King, 2022).

Therefore, this paper proposes a conceptual framework for Edupreneurship in teacher
education. A structured Edupreneurship framework for teacher education programmes can ensure
systematic incorporation of the benefits to ensure that future educators are well-prepared to foster
entrepreneurial mindsets in their classrooms. Such mindsets include critical thinking, innovation
and creativity, practical skills development, lifelong learning, resilience and risks, economic
opportunities, collaboration, and alignment with modern educational goals of preparing students
for the 21st-century workforce demands (Haara & Jenssen, 2019).

This paper aims to create a robust theoretical foundation for integrating edupreneurship
into teacher education, ultimately preparing serving and future educators to be innovative and
entrepreneurial in their teaching practices. It challenges the existing theoretical and superficial
practical teacher education that do not have the potentials to develop entrepreneurial mindsets and

skills in educators.

Framework for Edupreneurship in Teacher Education

Fostering edupreneurship plays a crucial role in the development of entrepreneurial skills
in student teachers. Edupreneurship will develop in them self-awareness abilities, thinking
abilities, social abilities, academic abilities, occupational abilities, and entrepreneurship education.
By integrating edupreneurship components into educational programmes, student teachers are
equipped with communication, problem-solving, critical thinking, creativity, and decision-
making skills. Through a combination of edupreneurship components, student teachers would
acquire theoretical knowledge and also apply it practically thereby developing their entrepreneurial
abilities to face the challenges of the contemporary global job market (Muthmainnah et al., 2022).
This framework for integrating entrepreneurial skills in Nigerian teacher education programmes
contains six major components with sub-components and sub-subcomponents, dovetailing to 36
sub-subcomponents. The six components are Curriculum Development; Practical Training;
Mentorship and Networking; Technology Integration; Policy and Support Systems; and Impact

and Outcomes. Each of the components has three sub-components, with each of the three sub-
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components also having two components as depicted in Figure 1. These components, their sub-

components, and the sub-divisions of the sub-components are further discussed after the Figure.
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Figure 1: Elements of the Proposed Edupreneurship Programme
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Curriculum Development

Curriculum development in edupreneurship plays a crucial role in fostering entrepreneurial
talents and skills among student teachers. By incorporating entrepreneurial principles into course
design through innovative and interdisciplinary approaches (Wei & Xiaoxing, 2023).
Incorporating Entrepreneurial Principles: Deals with incorporating entrepreneurial principles into
teacher education programmes. It covers integrating the entrepreneurship mindset, skills, and
practices into the training and development of future educators. It has two sub-components: course
design and interdisciplinary approach (Ho, 2024).
Course Design: Design of courses that include real-world projects where students can apply
entrepreneurial principles that cover business planning, financial literacy, marketing, innovation,
developing educational products, and working on community-based projects, among others.
Interdisciplinary Approach: Deals with the design of cross-disciplinary courses that blend
education with other disciplines like business, technology, and design like a course on “Social
Studies and Entrepreneurship” covering both pedagogical theories and business models.
Case Studies: This deals with incorporating successful edupreneurs and educational startups case
studies to help student teachers understand practical applications and challenges in the field. These
are real examples of programmes successful integration of entrepreneurship in education (Ho,
2024).
Successful Programmes: student teachers can analyse programmes that have effectively
integrated entrepreneurship. Students can explore how these edupreneurs have leveraged their
expertise and entrepreneurial spirit to create innovative educational solutions with global or
national impacts.
Lessons Learned: Identification of the key takeaways and best practices from these case studies.
Successful edupreneurs offer valuable lessons that can inspire and guide others in the field of
educational entrepreneurship. These edupreneurs have utilised online platforms, social media, and
innovative teaching methods to reach and impact a global audience.
Assessment Methods: Deal with evaluating entrepreneurial skills in teacher candidates through
the use of projects and real-world challenges to assess entrepreneurial skills and encourage teacher
candidates to reflect on their entrepreneurial journey and learning.
Project-Based Assessments: Real-world projects involving the design of projects that require

students to solve real-world education and entrepreneurship problems. Mentorship and feedback
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provide access to mentors from the edupreneurship field who can offer guidance and feedback
throughout the project for student teachers to refine their ideas and improve their projects. (Haara
& Jenssen, 2019).
Reflective Journals: These might include regular entries where student teachers are encouraged
to maintain regular journal entries reflecting on their learning experiences, challenges, and insights
gained from their projects for continuous self-assessment and personal growth (Haara & Jenssen,
2019).
Practical Training

Practical training is a core aspect of teacher education programmes and plays a crucial role
in enhancing the quality of teachers and their performance. Through practical training in teacher
education programmes, countries and institutions can nurture innovation, creativity, and
professional competence among pre-service and serving teachers (Nielsen, 2010).
Project-Based Learning: Project-based learning deals with designing projects where teacher
candidates develop educational products or services. Project-Based Learning (PBL) has been
proven effective in promoting entrepreneurship in teacher education programmes. Furthermore,
the dynamics of applying PBL in creating startups demonstrate how students can successfully
launch businesses through hands-on project experiences (Santoso et al., 2023).
Educational Startups: Student teachers create mock educational startups, developing business
plans and prototypes. Project-based entrepreneurial learning (PBEL) has shown significant
potential in educational startups within teacher education programmes, fostering entrepreneurial
competencies and STEM skill development (DeCoito & Briona, 2023; Santoso et al., 2023).
Innovation Challenges: Entails the organisation of hackathons or innovation challenges to focus
on educational solutions. Innovation challenges and hackathons can serve as effective project-
based learning tools, fostering creativity and skill development among educators and
students. These approaches encourage interdisciplinary collaboration, problem-solving, and the
integration of modern technologies into educational practices, enhancing the learning experience
and promoting practical skills (DeCoito & Briona, 2023; Santoso et al., 2023).
Internships and Field Experiences: These provide opportunities for hands-on experience in
educational startups or innovative schools. Internships and field experiences provide practical
training in teacher education, providing student teachers with hands-on experience and a deeper

understanding of the teaching profession (Breisacher, 2024; Olaniran & Perumal, 2021).
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Placement Opportunities: Placement opportunities in teacher education can be instrumental in
developing edupreneurship by exposing student teachers to practical experiences, innovative
teaching methods, and real-world challenges. During placements, teacher candidates can observe
and participate in innovative teaching and management practices (Breisacher, 2024; Olaniran &
Perumal, 2021).
Field Projects: Field projects can be an excellent way to foster an edupreneurship mindset among
student teachers by allowing them to engage with real-world problems, encouraging them to think
creatively and develop practical solutions. Field projects include developing educational apps that
address specific learning needs or challenges, and projects focused on integrating sustainability
into educational practices and curricula. (DeCoito & Briona, 2023).
Workshops and Seminars: Workshops and seminars are formal and short-term frequently used
professional development activities designed to enhance the skills, knowledge, and effectiveness
of student teachers (pre-service and in-service) activities. Workshops are interactive sessions
focusing on specific topics or skills and often include hands-on activities, group discussions, and
practical exercises (De Grave et al., 2014).
Business Skills Workshops: Business skills workshops can focus on essential business skills that
are crucial for edupreneurs dealing with financial literacy with student teachers learning how to
manage budgets, understand financial statements, and make informed financial decisions. It covers
business planning dealing with creating business plans, setting goals, and developing strategies for
educational ventures (De Grave et al., 2014.
Innovation Seminars: Invitation of guest speakers from the edupreneurship field to share their
experiences. Innovation seminars can inspire creativity and innovative thinking among student
teachers dealing with design thinking to help students develop user-centred educational solutions.
Also, idea pitching sessions where student teachers can pitch their innovative ideas and receive
feedback from peers and mentors (Breisacher, 2024).
Mentorship and Networking

Mentorship and networking are important in developing student teachers’ edupreneurial
attitudes. It ensures guidance and support as experienced mentors provide valuable insights to help
student teachers navigate challenges and make informed decisions. Networking allows student
teachers to access a wealth of resources, like teaching materials, funding opportunities, and

professional development programmes. Networking exposes student teachers to diverse
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perspectives on different teaching methods, entrepreneurial strategies, and educational
technologies (Breisacher, 2024; DeCoito & Briona, 2023).

Mentorship Programmes: Experienced edupreneur mentors with a passion for teaching,
edupreneurship, and mentoring can provide student mentees with training on effective educational
entrepreneurship. Student teachers who have demonstrated leadership with entrepreneurial
potential can be chosen to mentor others after exposure to training on mentorship skills, like
communication, problem-solving, and empathy (Alemdar et al., 2022; Bowman, 2014).
Edupreneur Mentors: Pair teacher candidates with successful edupreneurs for guidance and
support. This can be through workshops and seminars, assisting mentees in developing business
plans for their educational ventures and creating innovation labs where mentees can experiment
with new teaching methods, and technologies (Alemdar et al., 2022; Bowman, 2014).

Peer Mentorship: Encourage peer-to-peer mentorship within the programme. This will involve
scheduling regular meetings for mentees to discuss progress and challenges with their peer
mentors. Peer mentors can work with their mentees on projects to foster a collaborative learning
environment (Alemdar et al., 2022; Bowman, 2014).

Networking Events: Networking events allow student teachers to collaborate and share resources,
connect with peers, exchange ideas, and engage in meaningful discussions. Networking events
connect educators, student teachers, edupreneurs, and other stakeholders in the education sector
for professional development, collaboration, and the exchange of ideas (Alemdar et al., 2022;
Poth, 2023).

Edupreneurship Conferences: Teacher education edupreneurship conferences focus on
integrating entrepreneurial principles into teaching practices and preparing students teachers and
educators to engage in educational innovation. Involves activities like workshops, keynote
speeches, sessions on creative teaching methods, integrating entrepreneurship into the curriculum,
and networking sessions (Alemdar et al., 2022; Olaniran & Perumal, 2021).

Industry Meetups: Facilitate meetups with industry professionals and potential investors with
local meetups where student teachers can interact with successful edupreneurs, share ideas, and
collaborate on projects. Together educators, student teachers, and edupreneurs can exchange ideas,
share resources, and support each other in entrepreneurial activities (Breisacher, 2024).

Alumni Networks: Alumni networks provide spaces for educators to connect, exchange ideas,

share valuable resources, engage in meaningful discussions, and provide mentorship and
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networking opportunities. Alumni mentorship programmes might include mentor matching where
student teachers are paired with alumni who have experience in edupreneurship and regular
meetings where alumni can share their experiences, offer advice, and help student teachers develop
their entrepreneurial skills (Breisacher, 2024).
Alumni Success Stories: Alumni success stories for edupreneurship in teacher education involve
former students who have successfully integrated entrepreneurial principles into their educational
careers sharing their stories with student teachers. Through alumni panels and webinars alumni
can share their entrepreneurial journeys, discuss challenges, and provide tips for success
(Breisacher, 2024).
Networking Platforms: Creation of online platforms for alumni to ensure connection, sharing of
experiences, and collaboration between alumni and student teachers. The alumni network can also
provide access to valuable resources such as funding opportunities, business tools, and
professional networks (Breisacher, 2024).
Technology Integration

Integrating technology into teacher education programmes can prepare future educators to
develop an edupreneurial mindset and foster entrepreneurial skills in their students, thereby
ensuring a more innovative and adaptable education system. The Technological Pedagogical
Content Knowledge (TPACK) framework helps educators blend technology with pedagogy and
content knowledge, by making it easier to design and deliver lessons that incorporate
entrepreneurial skills is often used to guide technology integration in teacher education (Keane,
2015; Kurt, 2019; Yusuf et al., 2021).
Digital Tools and Platforms: Technological tools will not only enhance the learning experience
but also equip student teachers with the skills to leverage technology in their teaching practices
effectively. Technology integration skills can foster edupreneurship in student teachers to use
learning management system tools to create personalised learning environments; use online course
platforms to create and sell online courses; and use collaborative tools to facilitate communication
and collaboration through chat, video meetings, and file sharing (Breisacher, 2024; Edupreneur
Staff, 2023; Zagar et al., 2024).
EdTech Tools: Digital tools and platforms include learning management systems (LMS), online

course platforms, collaboration tools, content creation tools, assessment tools, social learning
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platforms, project management tools, and audio and video creation tools (Breisacher, 2024; Keane,
2015; Zagar et al., 2024).

Entrepreneurial Platforms: Entrepreneurial platforms play a significant role in edupreneurship
by providing tools and resources for educators to create, manage, and scale their educational
ventures. Notable platforms can be used for designing, creating, marketing, and selling interactive
and engaging online courses, and project funding and validation (Edupreneur Staff, 2023; Zagar
etal., 2024).

Online Learning Modules: This involves using the needed steps and utilising the right tools to
create interactive and engaging online courses on entrepreneurship for educators. Creating online
courses on edupreneurship for educators involves defining the course objective, outcomes, and
target audience; developing the course structure and content; selecting a platform; content creation;
engagement and interaction; assessment and feedback; marketing and outreach; and continuous
improvement (Schumacher & Eimler, 2023).

Entrepreneurship Courses: Online entrepreneurship education is crucial for developing
employability and entrepreneurial skills among student teachers. This will involve diverse teaching
methods, integration across subjects, use of technology, professional development, collaboration
and networking, assessment and feedback, and having a supportive environment (European Union,
2014)

Interactive Content: Interactive content is a powerful tool in teacher education for fostering
edupreneurship. This can be ensured through simulations and sole-playing using business
simulation tools and role-playing games, project-based learning using collaborative project tools,
and digital storytelling platforms (DeCoito & Briona, 2023).

Tech-Driven Innovations: Integrating tech-driven Innovative technologies, teacher education
programmes can create dynamic and engaging learning environments to foster entrepreneurial
skills and mindsets in student teachers. Exploring how these technologies can drive educational
innovation and entrepreneurship will transform teacher education for developing student-teacher
edupreneural capacities (Martin, 2023; Rahman et al., 2023).

Al and Data Analytics: Artificial intelligence can tailor educational content to individual needs,
helping educators develop personalised learning plans for their students. The predictive analytics
aspect of Al can help educators predict trends and outcomes based on data analysis to make

informed decisions about curriculum design and teaching strategies. The data analytics tools can
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track and analyse the performance of educators and students, providing insights into areas of
improvement and success (Martin, 2023; Rahman et al., 2023).
Virtual Reality (VR) and Augmented Reality (AR): Virtual reality and augmented reality create
immersive environments where educators can experience real-world entrepreneurial scenarios.
Interactive simulations can enable the creation of interactive 3D worlds and objects, making
abstract entrepreneurial concepts more tangible and engaging (Martin, 2023; Rahman et al., 2023).
Policy and Support Systems

Edupreneurship development in teacher education programmes requires robust policy and
support systems for an enabling environment for innovation, impact, and sustainability.
Educational policies and institutional support are important in promoting edupreneurship among
educators and student teachers. Context-specific frameworks and policies with sectoral focuses
can ensure the development of quality entrepreneurial ecosystems which can enhance the nurturing
of sustainable entrepreneurship teacher education which can drive educational and economic
growth (Brlne & Lutz, 2020).
Educational Policies: Educational policies can either support or hinder the development of
edupreneurship in teacher education programmes. Incentivizing innovation, curriculum
integration, professional development, creating supportive ecosystems, and assessment and
accreditation can support edupreneurship through educational policies (Briine & Lutz, 2020).
Policy Analysis: Examining the existing policies that support or hinder Edupreneurship involves
systematically evaluating the formulation, implementation, and impact of the existing teacher
education documents and national and institutional policies. This analysis identifies strengths,
weaknesses, opportunities, and threats (SWOT) related to edupreneurship in teacher education
programmes (Briine & Lutz, 2020; European Union, 2014).
Advocacy: Promoting policies that foster entrepreneurial education is vital for nurturing
innovation, creativity, and economic growth. Several strategic actions may include raising
awareness through public campaigns and success stories; engaging stakeholders through
collaboration, forums and workshops; policy research and analysis through evidence-based
advocacy and policy briefs; and lobbying and advocacy by engaging policymakers and legislative
proposals (Briine & Lutz, 2020; European Union, 2014).
Institutional Support: Teacher education institutions can play a pivotal role in fostering

entrepreneurship by incorporating courses on entrepreneurship, innovation, and business
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management and encouraging students to engage in entrepreneurial projects that solve real-world
problems in the teacher education curriculum. Networking opportunities through partnerships with
local businesses and industries to provide students with networking opportunities and real-world
experience and organisation of events like hackathons, pitch competitions, and workshops to foster
a culture of innovation (Meghashree & Bhatta, 2023; Oksanen et al., 2023; UNESCO, 2020).
Incubation Centers: These include innovation labs where students can experiment with new ideas
and technologies. It also involves the encouragement of research on edupreneurship education and
its impact on teaching practices The incubation centres also provide resources, workspace, and
support for student-teacher-led startups (Meghashree & Bhatta, 2023; Oksanen et al., 2023;
UNESCO, 2020).

Resource Allocation: In the development of edupreneurship in teacher education, institutional
resource allocation plays a crucial role in optimizing educational outcomes. There is a need for a
holistic approach through strategic resource allocation to foster a culture of innovation and
entrepreneurship in teacher education programmes (Meghashree & Bhatta, 2023; Oksanen et al.,
2023; UNESCO, 2020).

Funding and Resources: Financial support like non-repayable grants and funds for edupreneurs
to develop their innovative educational projects is important. Seed funding as initial capital is
provided to support the early-stage development of edupreneurial ventures, scholarships as
financial aid provided to students pursuing studies related to entrepreneurial education, and
crowdfunding platforms for edupreneurs to raise funds from many people (European Union, 2014;
Meghashree & Bhatta, 2023; UNESCO, 2020).

Grants and Scholarships: Grants are non-repayable funds provided to edupreneurs to develop
their innovative educational projects. Institutions' research grants can be targeted specifically for
edupreneurial projects. Institutions can also facilitate access to government grants and funding
programmes aimed at edupreneurship initiatives. Scholarships for aspiring edupreneurs can help
them get the training and resources needed to turn educational business ideas into educational
services or products (European Union, 2014; Meghashree & Bhatta, 2023).

Resource Hubs: Create hubs with access to funding, mentorship, and networking opportunities.
Include provision of access to the latest technology and tools needed for educational innovation,
and research facilities and labs where edupreneurs can test and develop their ideas (European
Union, 2014; Meghashree & Bhatta, 2023; UNESCO, 2020).
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Impact and Outcomes

Edupreneurship in teacher education can have significant impacts and outcomes, for
educators, student teachers, and other stakeholders. It engenders enhanced teaching practices,
increases student motivation and engagement, development of entrepreneurial skills, provides
long-term career benefits, and has impacts on institutions, as institutions that support
edupreneurship often cultivate a culture of innovation and continuous improvement, and tend to
have stronger ties with the community, as they often collaborate with local businesses and
organisations (Haara & Jenssen, 2019; Muhammad et al., 2022)
Measuring Success: Measuring the success of edupreneurship initiatives in teacher education is
crucial to understanding their impact and outcomes. Key components and methods for measuring
success can focus on student outcomes like entrepreneurial skills and career readiness, educational
impact like teaching practices and student engagement, and institutional metrics focusing on
programme participation and project success rates, among others (Briine & Lutz, 2020; Haara &
Jenssen, 2019).
Key Metrics: Key metrics for measuring the impact and outcomes of edupreneurship in teacher
education can be teacher or educator-related, student-related; institutional-related, or community
and societal impact-related (Briine & Lutz, 2020; Haara & Jenssen, 2019).
Longitudinal Studies: Longitudinal studies can be conducted to assess the long-term impact of
edupreneurship on students’ careers and educational outcomes, and also to track the success of
alumni who participated in entrepreneurial programs, including their contributions to the education
sector (Briine & Lutz, 2020; Haara & Jenssen, 2019).
Long-Term Benefits: Edupreneurship in teacher education offers long-term benefits by
developing students' life skills, entrepreneurial mindset, and innovative capabilities, leading to
enhanced adaptability, problem-solving, communication, and critical thinking skills among
student teachers. The implementation of edupreneurship programmes can foster self-confidence,
leadership, and risk-taking abilities among students, preparing them for the demands of the
workforce (Muthmainnah et al., 2022).
Sector Transformation: Edupreneurship in teacher education can lead to a transformative shift
across multiple sectors, extending far beyond the classroom. It fosters an innovative educational
environment, drives the creation of new businesses, enhances community development, and boosts

economic growth. It affects institutional culture as schools fostering entrepreneurial thinking
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become hubs of innovations, and training in entrepreneurial skills for educators leads to continuous
improvement and adaptability (Briine & Lutz, 2020; Zhao, 2012).

Economic Impact: Economic transformation is ensured through workforce development as
educational programmes that emphasise entrepreneurship produce graduates with skills that match
the needs of the modern economy. It impacts creating an environment for innovation and
competitiveness as countries with strong entrepreneurial education systems become more
competitive in the global market (Brine & Lutz, 2020; Zhao, 2012).

Challenges and Solutions: Edupreneurship in teacher education comes with several challenges.
Some key challenges include curriculum constraints, resource limitations, cultural and perceptual
barriers, assessment challenges, student resistance, and lack of institutional support (Briine & Lutz,
2020; Langston, 2020; Okeke, 2014).

Identifying Challenges: The existing curriculum is packed programmes are heavily theoretical
lacking practical hands-on components. Limited budgets restrict the availability of resources
needed to support entrepreneurial initiatives and there is a shortage of instructors. Traditional
educational institutions and educators may resist changes. It can be difficult to measure the success
of entrepreneurial education and student teachers may not be interested in entrepreneurship. There
may be a lack of visible role models regarding edupreneurship, and institutions may lack
incubation centres and mentorship programmes (Briine & Lutz, 2020; Langston, 2020; Okeke,
2014).

Proposed Solutions: Addressing the challenges of integrating entrepreneurship in teacher
education demands a holistic multi-faceted approach. Firstly, institutions can revise curricula to
include practical edupreneurial components and provide professional development for lecturers to
be equipped with the necessary skills. Secondly, securing additional funding and resources, such
as grants and partnerships, can alleviate financial constraints for the implementation of
edupreneurship. Additionally, engaging students through diverse, inclusive approaches and
support systems like mentorship programmes, hackathons, and incubation centres can enhance the
integration of edupreneurship. Building strong partnerships with governmental agencies,
community organisations, religious organisations, and industries can foster collaboration and
resource sharing for edupreneurship in teacher education. In addition, promoting a culture of
innovation within educational institutions can encourage experimentation and acceptance of new

teaching methodologies among educators and student teachers. Lastly, collaboration stakeholder

]
346 J

—



llorin Journal of Education (IJE). Vol. 45 No.2. January 2025

engagement and policy advocacy can enhance edupreneurship (Langston, 2020; Okeke, 2014;
Rahman et al., 2023).
Conclusion

The contemporary teacher education programme in Nigerian schools and most countries in
sub-Saharan Africa cannot cater for the 21st-century educational needs of student teachers. There
is a need for total transformation so that educators can be job creators through the provision of
educational services and products. There is a need to re-imagine and reconfigure teacher education
curricula and teaching methods to meet contemporary challenges. Using the 4Rs framework there
is the need to re-imagine, reconfigure, reshape, and reform teacher education programmes at all
levels to provide theoretical knowledge and practical hands-on skills for teacher educators through
entrepreneurship educators for them to develop responsible entrepreneurial competencies and
practices. Through the edupreneurship component of teacher, education teacher educators and
student teachers can develop entrepreneurial mindsets, competencies, and skills, to be productive
and responsible citizens. This will entail innovative pedagogical approaches like mult-disciplinary,
collaborative learning, problem-based learning, experiential learning, inquiry-based learning,
technology-enabled and technology-enhanced learning, and mind mapping, among others.
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